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Iepidnyn

Ymv gpyocio pHog OlEPELVOLUE TMG €vo  OPOPETIKO  TAMICLO
owaokaiiog pe aflomoinon VRTOAOYIOTIKGOV epyoleiwv ocvviehel omnv
OKOOOUNON TOWKIA®V  OTPATNYIKOV GUYKPIoNG UNKAOV  omd  padntég
ocvppwvo pe T Bewpia g epyaretaxng yéveong (Rabardel, 1995; Trouche,
2004). Xto mlaiclo avtd depevvodpe TOC ol pobNTéG amodidovv véeg
YPNOELS OTO EKTALOELTIKO AoYiopiko (e.A.) Cabri Geometry II oyetikd pe
GUYKPION UNKOV TUNUATOV, OAAGL TAPAAANAL TOG TO EPYOAEID SLULOPPDVEL
TIG EVEPYELEC TV YPNOTAOV.

Y10 meipapd pog coppeteiyav 48 padntég e B° INvpvaciov, (13-14
€T®V). ATO TNV TOLOTIKY| AVAALGT TOV SES0UEVOV TPOKVTTEL OTL OL Lo TEG
aglomoinoov SLVAUIKA To €PYOAED TOL €.A. KOL GE GLVOLOOUO HE TN
Aertovpyio “drag-mode” mpocéyyisov TV €vvola TG GUYKPIONG UNKOV LE
TOALOVG OLPOPETIKOVS TPOTOVG Ol TEPLGGATEPOL Omd TOLG OToiovg Elval
acvviOieTtotl Yo TV oyolkn tpaktikny. H tpocéyyion avt Ba propovce va
vrooTnNPiEel TNV EVVOLOAOYIKY] KOTOVONGT T®V TUMIKOV OAYERPIKOV
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KavOvVmV GOYKPLoTNG amd TOVG HobNTéG, Ol 0moiot amoTeAoVV T0 amapaiTnTo
Bempntikd vtoPabdpo Yo TV KoTavoénon TG £Vvolag TG avicOTNToGS.

Abstract

In this article we investigate how a different comparison system could
contribute in the structure of intellectual activities and specifically
comparison strategies in different ways. Our didactical approach is based on
the exploitation of the educational software Cabri Geometry II., according
to the theoretical framework of instrumental genesis (Rabardel, 1995;
Trouche, 2004). In this context we investigate how students give new uses
to the tool Cabri Geometry II while dealing with a task about the
comparison of lengths, but also how the tool configures the user actions.

48 students of the 2nd grade of Greek Junior high school, 13-14 years
participated in our research.

From the qualitative analysis of the data comes that students
dynamically exploited the tools of Cabri and in combination with the ‘drag-
mode’ operation they approached the notion of comparison of segments in
many different ways, most of them unusual for the school practice. This
theoretical perspective could offer insight into conceptual understanding of
formal algebraic comparison rules, which are prerequisite for the
conceptualization of the ordering properties and the notion of inequality.

AgEarg KAewdwd: yvootikd oyfuoata, Cabri Geometry II, drag-mode,
EPYOAELOKN YEVEDT], GOYKPLOT

Ewayoym

2t Piproypagio avapépoviot d1dpopot TPOTOL Yio Vo, GUYKPIVOLUE TO
UNKOG OVO TUNUAT®V, avAAoYa LE TO TPOPAN O GUYKPIoNG KOt TO. SLOOEGTLN
epyoreion  (Clements, 1999; Zacharos, 2006). T mapddetypa,
YPNOWOTOIDVTIOG TNV ONTIKN  HOG  OvTIANym, He  aAAnAoemkdAvym,
ypMnoonowmvtag Eva gpyaieio pétpnong K.At. H ocuviOng mpocéyyion yia
™M oUYKPION UNK®OV 6TO0 eAANVIKO oyoleio devtepofdbutag ekmaidevong
elvar n apOunTiky pétpnon pe xpnom Yopoaka, VA 1 Kupilopyn oTpaTnyikn
¢ Evukieidewng Teoperpliog ot ovykpion peyebov eivor ooty g
emudAoyng (emifeong - and 10 el Oétw), (Zacharos, 2006). Ze avtd to
GpBpo, avaAvovpe TIG evépyeleg TV UaONTOV oE pol OpacTnPOTHTA
oLYKPIONG UNKOV ®G CLVAPTNGCN TOV €PYOAEIOL OlOpHECOAGPNONG OV
YPNOOTO0VV. XOpewva e ™ Piprloypagio, o epyareio mov ot pabntég
gyovv otn 0140e61] TOVG JUOPPDVOVY TIG GTPOUTNYIKEG EMIAVONG OV
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aVOmTOGCOVV GTO TAMICLO oG cuykekpuévng dpactnpotrag (Rabardel,
1995; Guin & Trouce, 2002). H ypnon evdg epyoaieiov dev eivar moté
ovdétepn (Rabardel & Samucay, 2001). Avtifeta, cuvtedel otV €k véou
0pYAVMOT KOl KIVITOTOINOT TOV YVOOTIKOV OOU®OV TOV UaONTOV CYETIKA
HE TNV V1o dlepehvnon EVVOLaL.

Ymv mopéuPoocn Hoc, OEPELVOLUE TIC OLOPOPETIKES TPOCEYYIGELS
GLYKPLIONG UNKAOV OV avamTOCCoLVV HobNTéG 10106 NAKING, WG OTOTEAEGHLA
KOWMOVIKNG KOl TOAITIGHIKNG aAANAETiopacns, pe aétomoinon tov Cabri
Geometry Il 610 £pyacTiplo VIOAOYIGTAOV TOV GYOAEIOV, GTO TANIGLO U0
KOTAAANAQ SLULOPPOUEVNG OPOUCTNPLOTNTOC. XTO TEIpad Hoc, ot padntég
KMOnkav va ovykpivouv dvo peyédn -ta pnkn 00O TUNUAT®V- GE Ui
KOTAoTOoN OOV 1 GUEST OTTIKY GUYKPIoN Ogv enapkovoe. BifAtoypagikd
OEV OVOPEPOVTOL EPEVVEG OYETIKOL HE TO VONTIKO CYNUOTO GUYKPLONG
TUNUATOV TOV aVOTTOGGOLY Ol LOONTEG KATA TNV OAANAETIOPOCT TOVG UE
gpyodreio ymowokng texvoroyiog émwg to Cabri, 6to mAMICIO KOTAAANAQ
OLOULOPPOUEVTG dPACTNPLOTNTAG.

Evvoworoywko mraiocwo: H gpyareraxn yeveon (Insrtumental Genesis)

To teyvovpynua’ (artifact) eivon évo avtikeipevo pe TpoKaBopiopéves
ypnoelg (Kieran & Drijvers, 2006). To ‘Opyavo’ (instrument) eivor pio
WYLYOAOYIKN KATOGKELY] TOL ONpovpyeital amd Eva texvovpynua (artifact)
UEPOC OVTOV KOTA TN OPKELD YPNONG TOL OO TO VTOKEIUEVO GTO TAOUGLO
Qg dpactnploTnToC.

H dwdwoacio petatponng evog ‘texvovpynuatog’ (artifact) oe ‘Opyovo’
(instrument) ota yépa €vog ypnotn ovoudleton epyorelakn yéveon
(instrumental genesis). Eivou pia drodikocio katd tnv omoio podntevdpuevog
Kol TEXVOLPYNUA Gvv-Otapopemvovior oty tpdén (Vérillon & Rabardel,
1995). Avt 1 dwdwkasio avantioseTal pEca amd 0V0 GLUTANPOUOTIKES,
TAVTOYPOVEG Kot apeidpopeg dradikacies (Artigue, 2002). And ™ pa pepid,
vrdpyel n owdKacia ‘instrumentalisation’, Katd TNV OmOid TO LITOKEIUEVO
SLHOPPOVEL KOl TPOSAPUOLEL TO TEYVOVPYN LA EUTAOVTILOVTAS TO GTASIAKA
pe dSuvaTOTNTES Y10, TIC OTOIEG TO TEXVOVPYNLO OEV NTOV OPYIKE LEAETNUEVO
(Artigue, 2002). And v GAAn, vrdpyer n Swdwacio ‘instrumentation’
KatevBuvopevn omd TO TEYVOVPYNUO TPOG TO VTOKEIUEVO, Kol KOTE TNV
01010 TO VTOKEIUEVO SAUOPPDVEL TIG OPAGELS TOL LE PAOT TIG SOLVATOTNTEG
KoL TOVG TEPLOPIoUOVS TOV TEYVOLVPYNUaTos. (Trouche, 2004).

10 TAiG10 NG EPYOAELOKNG YEVECTG ONULIOVPYOVVTOL VO TIKG YT LLOTOL
amd TN OpacTNPLOTNTO TOV VITOKEUEVOL TO OTTOT0 GTASIOKE OLOLLOPPDOVOVTOL
®G TE(VIKEG TOL TOVL EMTPEMOVYV VO, OVIOTOKPLOEL OMOTELECUATIKA GE
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doopéveg dpaotnprottes (Artigue, 2002). Ta oynuoata xpnong (utilizations
schemes, 0nwg avapépovv ot Bussi & Mariotti, 2008) avontdccovion Kot
oprofetohvtar amd Ty idwo TN dpacTNPOTNTA GTNV ONolo EUTAEKETOL O
¥PNoTNG Ko oyetilovral eite Pe TIC AELITOVPYIKOTNTEG TOL EpYaAeiov gite pe
TNV V7O JmPayIdTeELST LonpaTKn £vvola.

H epyodierokn yéveon etvar pior moAvTAOKN Kot ypovoPopa dtadikaciol
(Artigue, 2002), dueca e£optdpevn amd TIC SLVVATOTNTEG KOl TEPLOPIGUOVG
TOV TEYVOVPYNUOTOG, OO TN OpacTnPOTNTA TOL HodNTy 6T0 TANIGIO Hog
KATOAANAQ OpYOVOUEVIG OPAGTNPLOTNTOS TOV OACKAAOV, Ol TIG TPOTEPECS
YVOoELS Kat pefddoovg epyaciag tov padnt (Trouche, 2004).

Epgovntiko Epotnpa

¥t epyocio pag depevvovpe: 1)edv ko og molo Padud to €.A. Cabri
Geometry Il dtapoppmverl kot kaBopilel TIG OTPATNYIKEG CUYKPIONG UKDV
OV AVOTTOCCOVV Ol podNTég, 2) €dv Kot o mowo Pabud o pabntng emdpd
0TO €PYOAELD OTO MANICIO HIOC KATAAANAO SLULOPPOUEVNS OPACTNPLOTNTOG
aVOLYTOV TUTOL KOl TOAAOTAGV emlvcemv (Balomenou & Kordaki, 2009)
GYETIKA LE TN CVYKPIOT UNKAOV, dIVOVTAG GTO EPYOAEID VEEC YPTOELG.

MeOoooroyia

H mopovca molotikn €peguva amotelel o peEAETN mepinTmong mov
ElaPe yopa 6T0 OYOMKO €pyacTNplo TANPOPOpkNG tov Ilepopoticon
INvpvaciov Tavemompiov Tatpav. TIponynbnke po edon eEoikeiwong
TV pontov pe ta epyaieio tov Cabri Geometry 11, didpketog piog dpag.

Agtypa g épevvag: Avo mAnpn Tunpatoe pobntodv e B'taéng tov
oyoleiov (48 pantég, 13-14 e1dv) ovupeteiyov oto meipapa. Avtoi ot
panTég epydotnKoyV o€ TEGCEPLS OUAdES oL TiG ovopdoape B.1.1, B.1.2,
B.2.1 xon B.2.2 twv 13, 11, 12 ko 12 pabntodv avrictorya.

Epeovnrikny owowkaocio: Kdabe opddo epydotmke Eeywplotd oto
GYOMKO epyaoTNplo TANPOPOPIKNG. Ot pabntég kabe ouddoc epydotnkay
atopukd  oaéomoidvtag 1o eA. Cabri Geometry II cvuminpadvovtag
TaVTOYXPOVE. £vo. E0IKA GYEOACUEVO QUALO gpYOciog, TPOKEWWEVOL Vi
QEPOVV €1G TEPOG TN OpacTnNpOTNTA cLYKPoNG Unkav. Kdabe poabntng
GUUUETELYE Y10 TEPTITOL i dpa Y100 VO OMOKANPDOGEL TN Opaotnprotnto. To
TEPOLO NTAV TPOCAPLOCUEVO GE TPAYUOTIKEG CLVONKES TNG TAENGS.

H Apaotnprotyta
Ot pofntég kAnOnkav va aéomomoovv to epyorein tov Cabri
Geometry II, mpokepévov va cuykpivouv to pnkog ovo gvbuypaupmv
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Tunuatov oto mepPdiiov tov Cabri Geometry II (Ewévo 1) xor va
QITIOAOYNGOLV TIC OTPATNYIKEG ADGNG TOVG 6TO PUAAO gpyaciag tov. Ot
pantég evBappHvinkay vo, Snpovpyncovy 0G0 To dVVATOV TEPIOCOTEPES
oTPATNYIKEG GVYKPLoNG aStomolmvTog to epyoaieia tov Cabri Geometry II.
Kotd v évopén g dpactnpomtag, o0&V TPOGOOPIGTNKE GTOVG
paOnTtég Kamolo cuykekpluévo eminedo akpifelog yio tn cOyKplon TV dVO
tunuatov. ‘Etol, dadikacie mpocdyyone, OT®mG 1 OnTIKY ovTidnym Oa
umopovcav va BewpnBodv katdAiniec vrd avtég TG cuvOnkes. QoToOCO,
omwg pmopel kaveig va ol oy gwdva 1, ta 600 TuqHOTO Eivon eoKkeppEVOL
OYEOCUEVO LE TETOL0 TPOTTO MOTE Vo, €ival SVGKOAO va. GVYKP1BoHV dueca

puovo pe ™ ¥pHoN OMTIKNG OVTIANYNG,.

Ewova 1: Zriypotomo dpactnpiotnta cvykpiong unkov oto Cabri Geometry 11

To exkmondcvtikd neprpdriov CABRI GEOMETRY II

To Cabri-Geometry II givot éva duvapiko, ontikd nepiPariov pddnong
pe otoryeio vynAng aAAnienidopaong, to omoio vrootnpilel v avémrTuén
OlEPELYNTIKNG TTPOGEYYIONG GTN O0ACKOAMA Kot T pdOnon kot emtpénet
G6TOV OAGKOAO VO TPOCAPUOLEL TO GUYKEKPIUEVO WKPOKOGLO OVOAOYO LE
TOVG O0aKTIKOVG 6TOYoVg mov Béter (Noss & Hoyles,1996). To Cabri-
Geometry II Bonba oty avdmtuén g oAinienidpaong petacd TOL
EIKOVIKOD KOl TOL EVVOLOAOYIKOL HEPOVG TNG YEMUETPIKNG Aoywne. H
OAANAETIOPOOT] GUVTEAEITOL [LE TIG EVIOAEG OV LIAPYOVV G EKOVIOL GTO
nepPariov demapng tov Cabri-Geometry II. Me ta epyoireion avtd ot
YPNOTES UTOPOVV VAL SIEPELVOLYV Ko VoL YEPILOVTOL LE TOLOTIKO OAAG Kol e
TOGOTIKO TPOTO £VVOles, avTikeipeva, oyéoelg kot tpoPAnuata (Healy et al.,
2001) oto mhaic10 KATAAANAL SIALUOPPOUEVOV OPACTIPLOTITMV.

H mo eppavic iocwg ovveispopd tov Cabri ot dwdikacio
dtepebivnong, OTLTMOoNG EIKOCLOV Kot udbnong towv pobntov givor m
OLVOIKTY] OTTIKOTOINGT] TMV YEMUETPIKAOV WOIOTATOV 7OV ST POovVTOL
votepa and cvpoipo (‘drag mode’), (Laborde, 2001). H Aertovpyia ‘drag
mode’ &yetl ypnoonomBel pe dpopovg tpdénovg (Balomenou & Kordaki,
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2009): 1) mapatnpnon/etainfevot KOTAoKEL®V 2) d1EPEVVIOT KATOCKEVDV
Kot 3) S10pHmoN KUTAGKEVDV.

Emumiéov, 1o Cabri moapéyet tn SuvatdOTNTo €QAPUOYNSG YEOUETPIKAOV
UETOGYNUOTIOUMV, Ol 0010l OmMOTEAOVV £vol SUVAUIKO TPOTO TPOGEYYIONG
padnpatikov evvoidv (Duady & Perrin, 1986).

To Cabri gunvéerl eniong 0aoKdAOLS Vo 0E0TOMGOVY TO, OLOPOPETIKA
YOPOKTNPIOTIKA TOV YVOPIoUATO Y10 VO OXEOAGOVV JLAPOPETIKOVS THTTOVG
dpaoctnpotitov pddnone (Laborde, 2001). Ztm Pirloypaeio Exovv
Katoypopel TOAAG €101  OpOCTNPOTATOV, KATOCKELOGUEVO Yo  TO
nepifailov  tov  Cabri. Evoeiktikd  avagépovpe:  dpactnploTtnTeg
TOPOTPNONG, O1EPEVVIONG, TEPAUOTIGHOV, ETOANOEVOTG.

To Cabri &yel ypnowonombel oe 018popeg PACELS TNG dLOOIKAGING TNG
dwaokoAiog kol ¢ ovtikeipevo dwaokoAiog oA Kol ©¢ epyaAeio
uéddnong (Laborde, 2001) yia v swoaymyn HoG VENS EVVOLOG GTOVG
pantéc, TV avokKaALYN 1B10THTOV Hog £vvolag omd Toug pabntég 1 v
EQUPUOYT TNG £VVOLUG OVTNG GE EMIAVON TPOPANUATOV ad TOVG LoONTEG.

Xviroyn Aedopévav
Ov myég dedopévov g épevvag elval ta ymeakd apyeion Cabri, ot

LOyVNTOGKOTNUEVES eVEPYELEG TV MabnT®V oto mepPdilov Tov Cabri, o
@OALOL EPpYOGTOG TOVG KOl O1 ONUEWDCELS TEdIOV TNG epgvvTplaG. To meipapio
KOTOYPAQTNKE LLE TN YPNOT TOL Aoyicpkov Camtasia.

Avaivoen Agdopévev

YAomomoope TOWOTIK OVAALOY TOV  YNEWKOV KOl  YPOTT®OV
dedopévov tov podntov (Cohen et all, 2007). Ta dedouéva OA®V TV
panTov (Yynewokd Kot yportd) Kotoyopnnkay o¢ ecmteptkés mnyég 610
Aoyiopkd  avdivong molotikav dedopuéveov NVivo. Ta apyeio Pivieo
Camtasia ovaAlvOnkav HEcw Tapatnpnone.

Amnoteréopato Epevvog

Ov otpatnyikég ovykplong kabe podnm oto  yneokd opyeio
gvtomicOnkav Kot KotaypdeOnkov. Xvvolkd  evtomicOnkav 276
otpatnyikég ovykpiong (2 éog 13 otpatnyikés cvykpiong ova padnt). Ta
TOLOTIKG OTOXElD TV OedOUEVOV TNG TAPEUPAONG Hog avaAvOnkay pe
KPLTNPL0 TO VONTIKA Gyuata epyarelakng opdong (Bussi & Mariotti, 2008)
ov avéntuéav ot pafntéc 010 mTAaiclo TG OPUCTNPLOTNTOS KoL T Omoio
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yivovtor aviiinmtd péoa omd TG TEXVIKEG OLYKPIONG UNKOV  TOL
Kataokevacay ot puadntég oto mepiPdAiov tov Cabri Geometry II. Ta
oynuato  epyoielokng Opdong (instrumented action schemes) mov
avartoyOnkav eivai: 1)To eyfua s YeUETPIKNG KATAGKEDHS Y10, ELLECT)
OLYKPION TOV UNKOV HE 0E0ToiNon PacIKOV YEOUETPIKOV O10THTOV Kot
EVVOIDV GE CULYKEKPIUEVEC YEMUETPIKES KOTAOKEVEG. EOd mpoékvye éva
ONUAVTIKO GYNUO EPYOAEINKNG OPACNC: TO GYNRO THS ‘UeYéOvveng’ Hécwo
a&lomoinong Tov emMMEOOV CYNUOTOS ‘KOUKAOG (MOTE 1) GUYKPION UNKOV
(Lovodidotato) vo petacynuatiotel oe oOykplon KOKA@V (8160146T0TO
oYNUa), OTTOL 1 GVYKPION £ivol O EUPAVIG, 2)TO GYHUaA THS KIVGHS e
aflonoinon g Aewrovpyiog ‘drag-mode’ Yo omTiKYy GUYKPlon UECH
OLVOUIKNG OLOXEIPIONG KATACKEVMV, KUPIMG HEGH UETOCYNUOTIOHUOD BEéomng
N TPOGOAVATOMGHOV, 3)T0 Gy THS HETPRONGS, Le aSlomoinon epyoieimv
aplOuUNTIKOV HETPNOE®V 1N ONUIOVPYING VENG HOVAdNG HETPNONG OTMC Ol
KOVKIOEg TAEYLLOTOG Y10, AUEST] CUYKPLON HECH UETPNONG 1 Yo EToAnOgvon
OTTIKNG GLYKPLOTG.

Tpewg kamnyopieg oTPATNYIKOV OOYKPIONG  OMovpyndnkav pe
KPUINPO TNV TEYVIKN GVYKPIONG 7oL aveERTLENY Ol pontéc. Avtég
napovotalovtar otov Ilivaka 1 pe to oavtictoyyo oynuoTo €PYOAEIKNG
OpAoNS Kol TG AVTIGTOLYE GUYVOTNTEG TOVG.

Katnyopiec otpatnyikdv cvykpiong
Xyfpo epyareloKkig opaong XoyvétnTa
T'soperpun Tpoctyyion (C1) GO YEOUETPIKNG KATAGKELNG 147
Ontiko-yopikn wpocséyyien (C2), oynuo kivnong 79
ApOuntkn wpocéyyion (C3) oM pétpnong 50

ITivaxkag 1: Katnyopisg 6Tpatnyik®v cVYKpPIong

Amo 1o otoyeio tov Ilivaxka 1 moapatmpodue 6T M KaTnyopic pe
LEYOADTEPT] GLYVOTNTO TOPATHPTONG EIVOL 1] YEOUETPIKY] TPOGEYYIGT KL
aKkoAovOEL N onTIKO-YWPIKN Tpocéyyien. H katmyopia pe ) pukpotepm
ouyvoTNTA TOpATHPNONG £ival N aplBunTikny Tpocsyyion. Asdouévou OTL N
aplOunTIkn TPoocEyylon amoteAel T oLVNON OYOMKN TPOKTIKY, 0VTO
amotelel éva TPMOTO oTOlXEl0 OTL TO gpyalelo SLVOUIKNG YemUeTpiog OV
glyav ot owbeon TOoUG Ol poONTEG emmpéace Kol OUOPPOCE  TIG
oTpaTNYIKES dpdons Tovc. O 1oYLPIGHOG HOG EVIGYVETOL TEPIGGOTEPO AT
TI KOTOOKEVEG OTPATNYIKOV GUYKPIONG omd TOvg Hontég mov eivon
YEOUETPIKNG M OMTIKO-YMPIKNG QOUONG ON®G KOl TO GULYKEKPUEVO
nepPdALov. X1 cvVEXELD TOPOVGLALOVUE OVOAVTIKA TIG GTPUTNYIKEG TOV
pafntdv ova Katnyopio:
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(C1) I'sopeTpiki] TPOGEYYLON GUYKPLONG BE AEL0TOINGT YEOUETPIKAV EVVOLAV, CYNUATOV
KOl KOTOOKEVOV

C1.1. Kvkkrog. 1)IToArol pabntég Kotackevaoav KOKAOVG Le okTiva 1 StpeTpo Ta evOOYpappo TUMHOTO Kot
TPOXMPNCAV GE CUYKPION KOKA®V &ite pécw OmMTIKNG avtidnyng, &ite péom apBunTIKAG GUYKPIONG TOV
TEPWETPOV N EUPad®V Tove. 2)AANot podntég pHetatdmoay to eVOVYPOIO TUNHOTO MOTE VO, £XOVV KON Opy1
KOl 0TI GUVEYELD EKOVOV KUKAO LE KEVIPO TNV KON TOVG apyh Kot aKTive £vo omd To TUNUOTH. XT1 GUVEXEL
mopatTipnoay ov To GAko TuMpo vroleinetotl 1 Tpoe&Eyel Tov Kukhov. 3) Kdamolot pobntég tonobétnoay ta dvo
TUNHOTO GE KOTOKOPLON OEom, EVIOTIGOV TO HEGO TNG AmOOTAGNG TOVG KOl EKOVOV KOKAO HE KEVIPO TO HECO,
TOPUTNPOVTAG TOW0 oo To dVo TUApATa Bo TPoe&éyel TOL KOKAOL OTAV TO GAAO OKOLUTG TNV TEPLPEPELL TOV
KOKAOV.

C.1.2. Tpiyovo 1) ITorlkoi padntég katackevacav opboydvio tpiyovo pe kabeteg mievpés ta gvBdypoppa
TunpoTo, péTpnoav T ofeieg yovieg Tov Kot GUYKpwav ovTéG avti y To TUApato. 2) Allot podntég
KOTAOKEVOOOV 1000KEM] Tpiymva pe {oeg PAcelg Kot Dyn To SOGUEVO TUNHATO KOl GTN CUVEXELN GUYKPLVAY TO.
Tpiyova gite OXTIKA gite PHETPOVTAG TO EUPAGOV TOVG e TO EpYOreio HETPNONG TOV AOYIGHIKOD.

C.1.3. MeookaOetoc. [Todroi pabntég tomobétnoay kot ta V0 TUAHATO GE KATAKOPLOO TPOGOVATOMOUO Kot
APNOWOTOLOVTOG TO €pyoreio ‘pecokdfetog’ £pepov TG HecOKOOETOLG oTAL 6VO TUAHATO. XTI GUVEXELL
TopATPNCAV IO HEcOKADETOG BpicKeTol YNAOTEPA DGTE VO EVIOTIGOVY TO PEYAAVTEPO 0O T 3VO TUNHATO.

C.1.4. BonOntukég evBeieg 1) IToAlol pabntég apykd tomobétmoov kot to dVO THAMOTO GE KATOKOPLOO
TPOGAVAUTOMONO. XTI GUVEXELDL XPNOULOTOIDVTAG TO epyareio yu mopdAinieg 1 kabeteg evbeieg épepav
ToPGAANAN M KGOeT €VOEin 0md TO TAVD GKPO TOL EVOG TUAUATOS MGTE VoL dOVV OV TEUVEL 1| O)L TO GANO TUMU.
2)AAhor pabntég apykd tomofETnoay Kot Te V0 THAMOTO GE KOTOKOPLOO TPOGHVATOAIGUO. XTN GUVEXELD
APNOWOTTOLOVTOG TO epyareio Yoo evbeiec épepav gubeion Tov mepvovoe amd o GKPO TV 300 KOTAKOPLP®V
TUNUATOV KOl LELETMOVTOG TV KAIGT TG eVIOmMoaY To UEYOADTEPO amd Tol VO TUNNOTOL.

Ontiki) mpocéyyion cvykpiong (C2)

C.2.1. Metaoynpatiopoi tpocovatoriopot . 1)[Torrol pabntég tomobétnoay Katakdpvpa ta dvo evddypapo
TUAHOTO KL TPOYDPNCOV GE GUECT) ONTIKY GUYKPLON 1 68 GAAeS, 2)Opiopévol pabntég a&lomoinoay to epyaieio
™G GLUUETPIOG Yo HETAGYNUATIONS TNG BEGTC TOL OPLLOVTION TUHAIATOS TPOKEUEVOD VO TO TomoBeT GOV
ToPAAANAQ TPOG TO GAAO KOl VO GUYKPIVOLY OTLTIKG TOL TUNLLOTO.

C.2.2 Merooynpaticpoi 0éong: 1) ITorloi pabntég a&onoinoav to epyaieio yo ovTlypo@n- ETKOAANOT TOL
€VOG TUNHOTOG TAV® GTO GALO TPOKEEVOD VOl TO GLYKPIVOLV

2) AAhot pabntég a&lomoincayv t Aettovpyia ‘drag-mode’ kot emébecayv to Eva TUAHA TAVO GTO GALO OOTE Vo
£YOLV GUEST OTTIKT] GUYKPION TV UNKAV.

AprOunTikn Tpocéyyion ovykpiong (C3)

C.3.1. Avtopotn aplOuntiki HETPNON UNKOVG LE TO avTIoTO0 Epyoleio pétpnong

C.3.2.Néa povada pétpnong: opiopévol pabntég a&lomoinoay Toug GEOVES Kot TO TAEY IO DOTE VO GLYKPIVOLV TO.
TUHOTO LETPAOVTOG KOVKISES TAEYILOTOG TOV

Yointnon-Xounepdopato

Xopupova pe T Bewplo ™G epyarelaxkng yéveons, ot pobntég g
€pEVVag TPOCEdMONY VEEC YPNOES OTO TEYVOVPYNUO OYETIKE HE TN
GUYKPION UNKOV. ZVYKEKPIUEVA, TEPA OO GUYKPION HEGH TOL €PYOAEIOV
apluUNTIKNG HETPNONG TOV amoTeLel T VO oTPATNYIKY CVYKPLONG Kol
610 mopadoctakd Tpoémo dwacKaAiog, moAAol pabntég g €pevvag
aflonoincov 10 gpyodreio ‘kOKAOG TPOGOIdOVTAG TOL VEX YPNON ®G
gpyareio peyéBouvong. 56 otpatnyikég dnmovpyndnkav pe aglomoinom tov
gpyareiov yio kOkAo amd 38 otovg 48 pabntéc g Epsvvoc. Ot padntég
KOTOOKELOGAV KOKAOLG pe doptkd ototyeia (axtiveg 1 SlapeETpovg) o 0VO
vd cvykplon tunpate. Me avtd Tov TpOTo o1 HabNTEG HETAGYNUATICAV TO
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TPOPANUA GVYKPIONG UNKOV 6€ TPOPANUA cOYKPIONG EMTESOV GYNUATOV
Omov 1M omTIKN oVykplon eivan gppavéoteprn. Ot pabntég oonyndnkav oe
QLT TN TEYVIKN EVOEXOUEVDS AOY® amovciog epyaieiov peyéBuvong oto
€.A. Cabri Geometry II. & moALEG TEPITTMOGELS AEIOTOINGOV TAVTOYPOVA KO
) Aettovpyia ‘drag mode’ yio duvapukn Stoyeipion g KATOOKEVG, KOOMDS
Kol oplOunTiKég  UETPNOELS,  EVOEYOUEVOC Yl emoAnfevon TV
AMOTELECUAT®V GUYKPIONG HEGH TOV KATUTKEV®DV TOVG,.

EmumAéov, or pantéc mpocédmwaav o610 epyareio ‘“Tplywvo’ véa yprom
o¢g epyorelo oOYKPIONG UNKAOV HECH TNG OLYKPIONG OLEWDV YOVIDV
opBoywviov tpryddvov. Ot cuykekpiévol poOnTéc eKpeTaAAEDONKOY TNV
TPOTEPT YVAOOT| TOVS GYETIKA LE TOV KOVOVO OTL OEVOVTL Atd LEYOADTEPT
yovia Tptydvov Bpioketol peyaAutepr mAevpd.

[Mopatnpodpe 6t1 padntéc alomoinoav Pacikovg YEOUETPIKOVS
petaoynuotiopots (B€ong Kot TPOoGaVATOMGHOV), KOODS Kol YEOUETPIKA
oynuata (6mwg KOKAOLS Kot Tpiymva) Kot Pactkég 1010TNTEG AVTAOV MGTE VO,
OVOTOPUGTIICOVV HE HLUPOPETIKO TPOTO TO. VO VO GUYKPLon peyeon,
TPOKEWEVOD VO TAL GVYKPIVOLV, S10TL 0 apyIKOG GYESOGHOG TOV TUNUATOV
NTov ECKEUUEVO TETOLOC TOV VO UMV ENMTPETEL TNV ALECT] GLYKPLGT] TOVG.

Emumiéov, 1o epyareio yuo evbeieg ypoppés (Ao&ég, mapdAinAeg,
Kk@Beteg) allomomOnke evpéwg amd Tovg HABNTEG Yo KOTAOKELT €VOEUDV
OV AEITOVPYNOOV ®G OMTIKA Oplol KOTQ Tr OLYKPION TOV TUNUATOV
(otpamnywkég mov gumintovv oty Katnyopia C1). Ot pabntég viomoincav
GTPOUTNYIKEG GE LT TNV KOTNyopio. HE OTOYO VO OMTIKOTOL|GOLV TN
Sopd TOV TUNUATOV BETOVTOG KATO10 OTTTIKO OP1O OTIC KATAGKEVES TOVG,.

To e duvopKng yeoueTplag eMNPENCE Kot OUOPPOCE TOV TPOTO
oKEYNG TOV LaONTOV Kol TIC EVEPYELES TOVG MOMVTOG TOVG GTN ONovpYia
TEYVIKOV GUYKPIONG COUPMVA LE TIG YEMUETPIKES KOl OTTIKO-YWPIKES TOV
SVVOTOTNTES OAAG TTOPAAANAL KOl COUP®VA [LE TOVG TEPLOPIGLOVG TOL. [0
Tapadetypa, to €., dev dabétel epyadeio ahdayng KAlpakog ylo peyébovvon.
‘Etot, mapatnpodpe 0Tt ot pabntég emvonoov tpoémo peyébuvong Hécw tov
gpyoreiov Yo KOKAOLG.

Téhog, To TeYVOAOYIKO Epyareio mONoE TOVG LaBNTEG GTNV 01KOSOUN O
OV ‘oyfuatog ¢ Kivnong' (aélomoldviag T Aettovpyio drag-mode) mov
SLOHOPPMONKE OC TEYVIKN CUYKPIONG HECH OAANYNG TPOGUVUTOAIGLOVL 1|
aAdayng Béong Tov tunudtTev (oTpatnyikés g Katnyopiag C2).

O véeg ypnoeig mov Tpocsedmwaay ot padntég oto €.A. eivar couPatéc pe
TIG OMOLTNOELS TOV €pyov oL eumAéEape tovg padntég g €psvvag. To
ovowo gpyaireio (e.h. Cabri Geometry 1) Asrtovpynoe og yvwotikd dpyavo,
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10 omoio Pondnce Tovg HOONTEG VO OIKOSOUNGOLV GUYKEKPIUEVO VONTIKA
GYNUATO Y10 TNV £VVOla TG GUYKPLONG UNK®OV.

Yvvoyilovtog, ot duvatdTNTEG KOl Ol TEPLOPIOUOL TOV  OpYydvov
EMNPEACAYV TOGO TIG OTPATNYIKEG OCLYKPIONG UNKOV TUNUATOV  TTOL
avETTLEAY 01 HoONTEG 6TO TANIGLO TNG CLYKEKPLUEVNS dPASTNPLOTNTAS, OGO
KOl TIG OVTIOTOWES OVTIMWELS TOVLG OYETIKG LE TN OCUYKPLON HNKOV
(instrumentation), ev®d TALTOHYPOVA 1 YVAOOT TOV HOONTOV KoTELOLVE TOV
TpOTO pE TOV OmMOio ypnolpomomdnke 10 €A. Kol Kot Mol €vvola
SLUOPPMOE Kal EUTAOVTICE TIG XPNOELS TOL (instrumentalization).

Agdopévov 0Tt M oOykplon oamotehel Poacikn  vVTO-Evvoln  TNG
aeNPNUEVNG £VVOLOG TNG OVICOTNTOGC, 1 TPOTEWVOUEVT] JIOUKTIKN TTapépfoon
umopel va amoTeAEGEL TPOTAOT] Y10, EICAYWMYT) OE YEOUETPIKT] TPOGEYYIOT| TNG
£VVolog TG OVIcOTNTOG e 0E0TOINGoT SLVOUIKAOV YEOUETPIKMOV YNOLOK®DV
EPYOAEIDOV TOALATADY OVOTOPUCTACEDV LE OVVATOTNTA OTTIKOTOINGNG.
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