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ABSTRACT

Methodology: In order to collect data about wse of ICTs, a suitable
questionnaire prepared by the researchers based on previous studies and adjusted for
the needs of this study.

Results: The results showed that the institubional framework for the use of
ICTs has prowed fo be really pressing to the primary cycle teachers participated to
this research. Most of the teachers wsed |CTs despite wvarmous problems
conceming manly the infrastructure available at schools. Teachers used the
Intemet rather than educational software in teaching on the pgrounds that it was
significant part of their habitus on [CTs. To improve their ICT skills they prefered
basically to take framing seminars on ICTs and to had the existing infrastructure
improwed, which could also protect students’ physical wellbeing.

Keywords: European school; ICTs; instituticnal habitus.

1. INTRODUCTION

The Eurcpean Schools are official educational establishments, controlled
jointly by the govemments of the Member Siates of the Ewropean Union and
providing nursery, pamary and secondary education. They are established to prowvide
a multilingual and multculiural education for children of personnel of the European
Institutions and leading to the European Baccalaureate [1]. All full-time teachers are
appointed by their national govemments, after completing a selection procedure [2].
Mowadays. there are fourteen such schools in 7 Ewopean couniries (Belgium,
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Haolland, Gemmany, lkaly, England, Spain, and Luxembowrg). In these schools courses
are being taught in all the official languages of the European Community,
although each school does not necessarily obtain deparments of all the
languages above. The curriculum is common b2 all schools and is centrally controlked
by the Board of Inspectors and the Board of Govemors. According to Jean Monnet the
aims of the European Schools are: 'Educafed side by side, wnfrouwbied from
infancy by divisive prejudices, soquainied with all that is great on the edge of # and
good in different cuffures, it will be bome in upon them as they malure that they belong
togeiher’ [2].

1.1 Culture of Using ICTs and European Schools

The cument perod of globalization, which 5 considered to be the era of the
new economy and of the knowledge society, 5 based on ICTs [4]. The above
ewnlution shows that the habitus of the powerful social growps that are nwolved m
various sectors of the new economy and especially in telecommunicatons and
computer science, 5 incorporated in the social field [5] and influences the habits, the
behawior and the choices of modemn people i regard with the use of ICTs and the
Intemet [E]. Moreover, ICTs constiute a basic element of the culwral capital of the
dominant social, political and financial groups [7-9].

BAccording fo Bourdiew [10]. the cultural capital and especially the hakbitus,
which is its basic element, shows the development of a person's specific taste as well
as of specific aftitudes, dispositions and skills that influence both his or her choices
and the possibdity to participate in culbural actwities. The dewelopment of ICTs and
of the Internet for commumicational, educational and entertainment reasons s such a
cultwral activity [11,12].

The effective use of electronic computers and of the Intemet by many people
shows that they own a kind of techno-capital that is related to ICTs [13] The
development of the students’ technological literacy through their traming in ICTs skills
has constiuted one of the main targets of the European Schools since the beginning
of the 21t century. A& parbicular institutional habitus has been formulated in thess
schools that gives emphasis on the integration of ICTs in the educational process,
so that they can be ‘al the forefroni of pedagogical development, ie. in the
vanguard of edwcafional progress’ [14.p. 3]. However, this fact is expected to affect
the teachers who work at European Schools and try to adapt themselves to the
special demands of these schools [15,16].

The institutional habitus itself shows that a social group like the political and
adminstratve hierarchy of the Ewopean Union may regulate the behawior of
pecple (e.g. students, ieachers), which is mediated through an organization like the
Eurcpean Schools [17,p. 521) Moreover, the nstitutional habitus is considered fo be
' complex mix of cwmcwum offer, teaching prachices and what children bring with
them to fthe classroom”[18.p. B7].
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In the case of the European Schools, both the ICT policy and the ICT
syllabus were formulated by the Board of Inspectors in 1822 and were instituted by the
Board of Govemors [18,p. 2]. At the Eurcpean Schools Governors and Inspectors
supervise the mmplementation of the instiutional decsions conceming the use of
ICTs in the educabonal process. The Head teacher of each Ewopean School by
performing  admmistrative, educational and disciplnary supervision over the
teaching staff of his school wnit is responsible for the mplemsntation of the
specific policy. Furthermore, those parents who parbicipate in the School
Cormmittees express their views about the education that is given to ther children,
which must be faken into consideration by the Head teacher [2].

The students whose parents work for an EU institution contribute positively to
the integration of ICTs in the educational process. The habitwes that is transferred to
school in this way incledes ICTs, since the new genershon of Ewopean School
sludenfs can be wvariously described a5 fhe so-called mef-generalion. Google
generafion, digital natives or homo zappiens”™ [20,p. 152).

1.2 ICTs in the Classroom

Crer the two last decades an increasing ressarch interest has been focused
on the way ICTs (especially, computers connected to the intemet) can increase the
effectivensss of teachers at all grade levels [21]. Yet as researchers observe [21.22),
ICTs can be wsed in the classroom as a subject fo stedy, as a copgnitive tood, as a
search and communication tool and as a tool for leaming. A classroom through the
use of ICTs stops operating in the traditional way, that is, teachers are not
considered  authorties and knowledge leadsrs anymore. In a C‘technological
classroom, theories for knowledge construction can be applied whereas ICTs, being
the tool for searching information of wvarmous kinds, create a student-centered
envionment and have teachers play a crbical role in the constructon of shedents'
knowledge.

The integration of |CTs in the sducational process can support educational
activities within a rich (personalized or not) educational environment which s
connected with the creation of leaming environments in which  multiple
representations and smmulstions of complex cognitive Bsues and phenomens can
be made [2224] However, despite the possibfities provided by ICTs for the
formation of the educational process, worldwide research has shown that teachers
use |CTs to support ftraditional teaching methods (such as presentations or
students’ practice) rather than to formulate and camy out educational actwities in
which students have an active participation [25,26].

The teachers’ experience, ieas and perceptions are significant factors that
get activated and mfluence ther educational methods with or without the use of ICTs
[27]. Primary cycle teachers of the European Schools constitute a basic factor for the
dewelopment of ICTs in these schools' everyday reality. Moreower, teachers come
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from the EU countries and rotate each year, since they are seconded for a penod up
to nine years. The length of a teacher's stay at a European School depends on how
the Inspector and the Head teacher of the school evaluate his or her perfommance.
iZven the mobility of teachers at the European Schools as well as the diversity of
the educational culbwe on ICTs among the countries of EU the following gquestion
arises: To what extent teachers working at the Eurcpean Schools are able to respond
to the institutional demands and dewvelop the use of ICTs in everyday teaching?

1.3 Purpose and Research Guestions

This paper focuses on an exploration of the use of Information Communication
Technologies (ICTs) by teachers of the primary cycle of the Eurmopean School
Brussels Il (E.5.Br3). it = noted that ICTs are considered to be a fundamentsl
element of the comtemporary official culture, within the educational reality of ther
school. The ES.Brd was founded im 2000 in the heart of Europe, primardy for
children of European Union personnel. That is, it started operating in the same year
that the teaching of ICTs was introduced by primary school feachers as indwidual
subject according to the curment Euwropean School syllabus [18]. We consider that
through the findings of this type of research could emerge factors affecting the use of
ICT in everyday educational practice and the educational process in the schools coukd
be improved.

This study addressed the following questions:

1) To what extent the teachers of the primary cycle of the ESBr.d are, on
the one hand, familiar with ICTs and on other hand, use and develop them in teaching
within the educational culture of the specific school?

2} Dhoes the technical infrastructure of the E.5 Br 3 enforce the culture related
with the development of ICTs in teaching?

2. METHODOLOGY
2 1 Participants

This research project camed out durng the sprng semester of the school year
2010/2011 betwesen the teachers who were working in the pamary cycle of the
E.ZBr.l. More specifically. a questionnaire distibuted fo all prmary cycle teachers
of the specific school and they were asked to complete it in a voluntary basis. Thus,
43 out of 50 prmary cycle teachers of the E.5.Br.3 (86%) participated in this research
(12 men, 27.8% and 31 women, 72.1%). The nationality of the sample shows that
those teachers came from 11 EU countries, since § were from United Kingdom
(14.0%), 8 from Spain (14.0%), 8 from Greece (14.0%), 5 from France (11.6%), 5
from Belgium (11.8%). 5 from Methedands (11.6%). 4 from Germany (9.3%). 3 from
Czech (7.0%), 1 from Slovakia (2.3%), 1 from keland (2.3%) and 1 from Austria



(2.3%). Consequently, those specific teachers had a different cultural capital as far
as the use of ICTs in teaching. which was based on the experience they camed
from their own countries. For example, in the cases of the United Kingdom and of
France the wse of ICTs in the primary education has been introduced since the
80s [28]. whereas in Gresce and in Czech this effort started at the first decade of the

215 century [28-31].

The specialization of the primary cycle educational personnel of the sample
was; 31 primary school teachers (72.29%), © philologists-language teachers (11.8%), 4
kindergarten teachers (8.39%), 1 special education teacher (2.2%), 1 social sciences
teacher (2.3%) and 1 physical educator (2.3%). 25 out of those teachers have done
graduate studies (58.1%) and more specifically 22 hawe got a Masters degres
(51.1%) and 3 a Ph.0O. (7.0%%). The Mean of their senice at E.5.Br.d was 4.37 years
(S0=2.90) and the Mean of their educational service in tofal was 2037 years
(50=8.32). The distribution of the ages of these eachers s as follows: 26-30 years old
1 teacher (2.3%), 31-35 years old 3 (7.0%), 36-40 years old 5 {11.6%), 4145 years
old 15 (34.8%), 48-50 years old 10 (23.3%), 51-55 years old 7 {16.3%) and =80
years okd 2 (4 7%

Therefore, the biggest pat of the sample consisted of wornen. primary
school teachers, middle aged feachers (41+ years obd), having a3t least 20 years of
teaching experience, having done graduate studies and having a 4 year longevity at a
European School_

2_2 Material

In order to carmy ouwt our research we used an approgriate guestichnaire.
The specific guestionnare used was based on previous ressarch projects [28.27 32)
and consisted of two parts. The fist part incleded the demographic characteristics of
the sample whereas the second part included gquestions revealing the teachers
views about the use of |CTs. Once the questionnaire was formulated, efforis were
made, prior to its use, through a small sampde of teachers, to increase the face validity
and the content validity. After the guestionnaire was set up in its final form a pilot
use was conducted by three teachers who had sereed in European Schools in the
past. The final control showed that the guestionnars had no any problems either of
formulation or of undersianding. Aftiensards it was used in the research process.

After the data were collected and were incorporated in a package for
statistical analysis (SPS55), the reliabiity analysis showed that the reliability
coefficient Cronbach's Alpha was 0.82. The above indication proves that the data
collection process was reliable and was also adapted to the targets set for the
conduction of the research.



3. RESULTS AND DISCUSSION

The E.5.Br.2 primary cycle teachers’ self-assessed knowledge of handling ICTs
is depicted in Fig. 1.

Fig. 1 shows that teachers of the pmmary cycle think that they are wery
familiar with ICTs (Mean=3.7, S0=0.89). More specifically, the largest part of thess
ieachers (cases 'a lot’ and ‘too much': 27 teachers, 62.8%) think that their
knowledge on ICTs is wvery satisfactory. Howewer, all the teachers of the sample
were activated in order to achiewe knowledge of ICTs. They med to meet their goal n
three ways, either independently or in combinations:

Fiwe (5} teachers (11.6% of the sample). who also had graduate degrees
iMaster's degree, Ph.D.), obtained their knowledge of ICTs through their studies.

Sixteen (16) teachers (37.2% of the sampde) attended seminars about ICTs
which took place in their countries and were financed by the European
Commumity {Commission, 2001). The teachers who attended |CTs seminars came
from the following countries: Shovakia (100% of Slovak teachers), United Kingdom
(33.7% of British teachers in E_5.Br.3), Belgium (60% of Belgian teachers), Greece
(50% of Greek teachers), France [40% of French teachers), Spain (33.3% of
Spanish teachers) and Czech (33.3% of Czech teachers).

Thirty-six [36) teachers (B3.79% of the sample) tried through personal
studying either to obtam knowledge of ICTs or fo develop the knowledge and the skills
they already had. More specifically, 8 teachers (20.0%) obtained knowledge of ICTs
through both seminars and personal studies (100% of Slovak teachers, 50% of British
and Greek teachers, 33.23% of Czech teachers and 10.7% of Spanish teachers).
Besides, 27 teachers (82.3%), that is the largest part of the E.5 Brd prmary cycle
educators, obtained knowledge of ICTs anly through personal effort and studying. This
category includes all teachers from Gemnany, Methedands, Austria and Ireland as well
as the largest part of the educational personnel from Spain (B8.7% of Spanish
ieachers), Czech (86.7% of Czech teacher) and France (60% of French teachers).
Howsver, the percentage of teachers from other countries who chose self-education in
order io leam how to use ICTs was smaller (50% of Greek teachers, 20% of Belgian
and 33_3% of British teachers).
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Flg. 1. Europsan Sohool Bruccsic 1l primary oyoks isaohesn’ colf-accacoed Knowlsdges
of ICT handiing

Apparently, all teachers of EXS5.Br.3 tred to incorporate ICTs into ther cultural
capital, since they are considered fo be the basic element of the contemporany
official culture [B]. Moreover, since the habilus constitules an “internal govermmendal
system” that determines behavior, selections and ways o act [33.p. 58], the majority
of the E.S.Br.3 teachers used a

variety of ways ito oblain knowledge of ICTs. They acted in a
constructivistic way [33] through ther exclusive personal study in order fo approach
the ICTs and integrate them nto their habitus.

In Fig. 2 a representation of the answers given by teachers when asked to
quantify the degree to which they wsed ICTs outside of school for personal

eweryday operations s shown.
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quantify the degres to which they weed ICTs outclds of sohool
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From the elements given in Fig. Z it = derved that almost all the eachers of
the sample possessed ICTs skills (Mean=420. S0=1.05) which they exploded in their
private everyday life (cases ‘often’ and ‘very often” 36 teachers, 83.7%) Two
teachers claimed that they never used ICTs outside of school (3 primary school
teacher from Germany and a kindergarten teachser from Greece) whereas only one
teacher claimed that he rarely wsed ICTs outside of school (a3 primary school teacher
from Slowakia). All three of the teachers above supporied that they owned satisfactony
knowledge which they obtained either through personal effort (German teacher] or by
attending seminars on electronic computers (Greek and Shovak teachers). Thus, from
their answers ‘incorporation of the social into the body' emerged [34p. 95). since
they deweloped ICT skils so that they could meet the objective cument social
conditions and demands. Subsequently, ICTs constitute an element of the
embodiment habitus, which Bourdieu [35,p. 84] names bodily hexis’, of the B3.7% of
specific teachers. This s due to the fact that this hexis formulates the teachers'
eweryday habits and activates their ICT skils so that they can communicate, get
new knowledge and amuse themseles through the net.

At E.5.Br.3, ICTs are a basic element of the school habitus, which s understood
through the teaching policies that are mwolved in everyday teaching schedule [13] for
the mplementation of the Ewopean Schools syllabus demands [18]). More specifically,
primary school teachers hawe to feach ICTs as a parbceular subject faking advantage
of the possibilibes provided in the ICT room (Computers Laboratory). In this cass,
ICT teaching promotes the students' acquaintance with the technological tools as well
as the development of ther skills: technical wse of computers. searching for and
entering texts, searching on the Internet wse of electromic mail and critical use of
technical objects [3, 36). Moreover, all teachers have to try to dewelop the ICTs in
teaching their courses [14] using the ICTs infrastruciure available in the classrooms
(Intemet, printer, projector, interactive whiteboard) [20,38]. Mevertheless, in onder for
these specific goals to get matenafzed, primary cycle teachers must obtain the
approprate ICT dispositions and skills [11,23]

Im Table 1 the answers gven by the teachers of the sample when asked
about ther dispositions for the use of ICTs i the everyday teaching process are
presented.
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Tabls 1. Texshare' dicpochions on ucing ICTe during ths prmary oyols oo

Buectons Very litle & lide Some what & kot Wary miuch
1 Do youw ke to O [0.0%:) S11.6%] 13 30.7%) 14 32 5%} 11 (25.6%:]
suppoet Four
work In the
sriol using
IcTe?
2 Do youfesl 1 [2.3%:) 4i{9.3%] 17 (35.5%) 158 34.9%) EB(1£0%)
courTiderit
eaching &
lesson with e
help of ICTs™
3 OO you use 1 [2.3%:) 4i{9.3%] 14 32E%) 12 27.9%) 12(27.9%)
ICTs In order bo

support Four
work In the

SCihool T

The =lements in Tabke | showed that the majorty of teachers at E.5.Br.3
[cases ‘a kot' and wery much’. 25 teachers, 58 2% Mean=2.72, S0=0.93) are positive
towards the wse of ICTs in teaching. A statistical analysis showed that those teachers
who have a good (especially a

wery good) knowledge of computer operation do like to use ICTs in teaching
their courses [11—29.35; di=12; P<.005). The strength of the association observed
was measured with

Cramer's W comelation coefficient Cramer's W=83; P<005) Those fwe
teachers who claimed that they wanted to use ICTs ‘a lithe” were women primary
school teachers (11.6%). who had tried to obtain techno-capital of ICTs through seif-
education.

Furthermore, less teachers have confidence in teaching wsing 1CTs
compared to those teachers who claimed that they like to use KCTs in teaching their
courses (cases ‘3 lof, “very much™ 21 teachers, 48.8%; Mean=349, 5D=084] A
statistical analysis showed that those who have a good (especially a wery good)
knowledge of computer operations fesel meore confident when they work through
them {xl—EE.I; df=16; P<.001. The strength of the

association observed was measured with Cramer's VW comelation coefficient
Cramer's W= _5B; P<.001). Yet the teachers who feel safer than others in using
ICTs usually have graduate degrees. In this case, since the habius gets
formulated from people's cultural history [33]. those specific teachers ntegrated
ICTs imto ther habitus during their undergraduate stedies and research. The
number of teachers at E.5_Br.2 who feel unsafe n regand with the use of ICTs in ther
courses 5 small (wery litle, a Ftfe: 5 teachers, 11.6%). They are mainly female
primary school teachers who are at the beginning of their employment at
E.5.Br.3 and they are expected to be evaluated by the Inspector and the head
teacher of the school.
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Besides, the E.5.Br.3 prmary cycle teachers use ICTs extensively in teaching
their courses (cases "a lot' and ‘wvery much': 24 teachers, 55.8%; Mean=3T,
SO=1.06). A statistical analysis showed that the teachers who know well {in fact,

very well) how fo operate |CTs, use them more in ther courses {:L—EHJE; df=1;
F<.01). The strength of the association observed was measured with Cramer's W
correlation coefiicient Cramer's V=08, P<01}. The § educators [118%) who use
'wery little’ and “a little’ ICTs to support thewr courses are women (4 pimary school
teachers and 1 kindergarten teacher), who placed their skills of using ICTs in the
medium-low level. Since the habitus is considered to be a form of practical sensation
and logic which orentates people’s action, those few fermale feachers who feel
unsecure and insufficient in using ICTs in teaching seem to activate a Temale hexis'
which creates the sense that ICTs are not a preferential field for women [33,37].

In Table 2 the answers given by the educators of E.5.Br.3 about the ICTs tools
they use to formulate and support their courses are presented.

Tabls I The freguenclss of the took thai the educators wee for thedr cowrces

Heyver Ealdom Eomaiimes Offen WVary often
Inberet 12.3%) 1{2.3%) 91 20.9%) 12 (44.2%) 13 (30.2%]
Educatiorssl 5 (11.6%) Ti{16.3%) 14 {326%) 1Z 27.9%) Ei11.6%]
sofTaan
Cigksl S {11E%) 12 {30.7%) 12 {37.9%) 10 (23.3%) 3 (7%
makerial
Educational 13 {30.3%) 12 {37.9%) 12 27.9%) S {11E%) 12.3%)
maberial

From Table 2 it can be concluded that teachers at EZ5Br.d manky use the
Internet for the support of ther educational work (Mean=3.88, 5D=021), less
frequently educational software [Mean=3.12, S0=1.11] whereas they rarely use
digital materal [e.g. e-books) (Mean=2.84, S0=1.13) and educabonal materal in
connection with a computer (i.e. Lego NXT) (Mean=2.28, 50=1.10).

Table 3 presents the answers given by the educators of the pamary cycle at
E.5.Br.3 on the degree to which, in their opinion, the warious institutional agents,
who get involved i the formulation of the educational reality at their school, want to
use ICTs in everyday teaching.

From Table 3 it derives that the primary cycle educators have realized that the
institutional framework within which Buropean Schools operate forces them to use
ICT= i teaching. The pressure they undsrgo comes strong from the Director of the
European School they work in (Mean=4.18, 50=055) as well as from the
Inspecior (Mean=4.15., SD=0.7). Both the Dwectors and the Inspectors are
considered to be the ‘dominant social groups’, which are ranked at the top of the
educational hierarchy having supervisory and disciplinary power. Besides, they hawe
the power for the formulation and the protection of the institutional habius [15] as
well as the determining of the educational pnorties for the use of ICTs "which are
embedded and inform practice’ in teaching in the case of BEwopean Schools [16,p.
431].
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Thus, teachers realize that the school culture of ESBr.2 mwolves the usse
of ICTs in teaching. In this case, the insbiutional habius of the Ewopean Schools
resiructures the teachers habius. This is due to the fact that in order for them to
remain at the E.5.Br.3, their evaluation by the Director and the Inspector muwst
ensure the reproduction of the school culbure among the students, ncluding ICTs as
its basic toal.

Table 3. Teachers” views about the decire of Inctitutional agerbes of the E.2 Er.d to use
ICTE In the slsceroom

Agenis Cide't Wery s & IEEe S & et Yerg much  Masn

N T wt [ 20 ]
[E——r] D[] O o) FE 1] ERE T =T T 10 ) 41T
Cirncier 3 [(TOW) [, ] 0 [oLos) I{TORy IV EIEWD (Ll e I BE T ]
Pars-ta B1RE%] 1 [T%]) O (O] -FRES T EIERY 51BN 18N D

Shede~ia O [DO%) O[O [ R ] SVLEN] 1R (LN B B} IR B i ]

Furthermore, parents also exert pressure for the use of ICTs in the school
teaching. The

data analysis showed that those teachers who know that students’ parents
support the use of ICTs in the classroom feel safer than the rest when using them

(x2=68.52; df=18; P<.001.

The strength of the association observed was measured with Cramer's W
cormelation coefficient: Cramer’s W=62; P<001) In this case the “family habitus” of
the students [28] mcludes the [CTs since their parents are staff members of the ELL
However, since family = the most crucial facior determining the gatherng and the
transporiation of warous forms of capital to children [10, 33], the studenis of the
Ewopean Schools are widely familiar with 1ICTs [38]. That is why teachers realize
that children do want to use ICTs in the classrooms of E.S.Brd (Mean=4.33,
SD=0.68). In this case the students” habitus which includes the ICTs gets reinforced
and s reproduced while studying at a BEuropean School. This fact in fum coniributes
to the reinforcement of the institubional habitus of the specific school [18] as far as the
integration of ICTs i teaching is concemed. This happens because these specific
students are comfortable wsing ICTs since they can act on thelr own in order, on the
one hand, to find some information on the Intemet and on the other hand, to use
educational software and educational material so that studying their cowrses becomes
rricre inberesting.

An open-ended guesbion was possd aming to an in-depth exploration of the
prmary cycle teachers’ wiews regarding the interventions they would Bke o take
place i thewr schools in order for them to get helped in deweloping use of ICTs
teaching. The following resulis came out of the analysis of the answers given by the
feachers:

Almost all ES.Br.d teachers requested seminars and fraiming in ICTs (38
teachers, BA.4%). This is due fo the fact that, as it was pointed out, certan teachers
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that are appointed o the Eurcpean schools do not have the knowledge to meet the
requirements of the ICT primary cycle syllabus:

“Until the govermment of a counfry decades that it = obligatory for their ieachers
to teach ICT. the resources needed to traim, motivate and interest ther teachers
won't be avalable. So | think it is unfair o oblige people to teach it without adequate
training. | also strongly believe that ICT should be used to enhance the curncubkem and
basic skills tawght but it does not replace clear leaming objectives, e, it should be
used if it makes this clear. Mot simply exposing the children to screens all day’ (the
emphasis is of the prmary school teacher: British, 26-20 year old, first year in the
E.5Br.3).

Howewer, since the habitus is a system of ‘open dispesiBons” it bes on a
permanent process of adaptation throughout human's Ffe [28,p. 133]. The need for the
adaptation of the habitus is high when a person has to encounter new situations and
new work condibions, just Bke the pamary cycle teachers at ES.Brd who are
asked to transmit to their stwdents their knowledge about ICTs. In this case it
seems that the institutional habites of the Ewopean School structures the teachers
disposition [15,18]). Consequently, they reguest refraining and semmars on ICTs,
since they desire the restructuring of their habitus in order to adapt themselves to
the demands of the schood culure at the E.SBr.d. Mewertheless, until a thorough
education on ICTs is cbtained by teachers in the Ewopean Schools, the issue of a
superficial training in ICTs s raised for many primary school teachers who do not
possess a sufficient techno-capital of 1CTs. Thus, the need for an official confimation
of knowledge on ICTs by the teachers that are appointed at European Schools
EITIETpEs

“Teachers showd have a basic minimum training themsshves, eg. ECDOL
(Ewropean Computer Driving License' {lrish, M.Ed., 4125 year old, B years in the
E.5Br.3).

That is, the need to hawve an instituSonalized form of cultwal capital [10]
proved by acerificate is highlighted.

For a fruithel development of ICTs, 3 teachers (18.6%) supggested that. on the
one hand, collaboration among teachers should be promoted and on the other
hand, the isswes conceming the coordination of the 1CTs educational activities in the
E.5.Br.3 needed to be regulated. This resulis from the Tack of common approaches’
(Cutch primary school teacher, 41-45 years old, 2nd year in the ES5.Brd) due to
the different ICT cultwral capital of teachers. That is why the selection of a teacher
with sufficient techno-capital of ICTs as 10T coordingdor in order do propose
activiies and suppord feachers fo bwild projects” was proposed (French, primary
school teacher, M_Ed._, 51-55 years old, 2nd year in the E.5_Br.3).

In Table 4 the results of the evaluation of E.5.Br.3 made by its prmary cycle
feachers are presented.
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From Takble 4 it is concluded that primary cycle teachers think that the ICT
infrastruchwre of the E.5.Br.3 satisfies moderately (Mean=3.28, SD=09) their
teaching needs. A more detailed study of the evaluations that were provided by the
teachers of the sample shows that a) the infrastructure existing in their classrooms
does not facilitate the exploitation of ICTs in teaching (Mean=3.07, 5D=0.88) b)
the ICTs room can moderately satisfy the teachng needs (Mean=3.03, S0=1.03);
and ¢} the conditions in the |CTs room are unhealthy for the students (Mean=2.44,
S0=1.12}. i is remarkable that those educators who positwely evaluate [cases ‘a ot
and ‘wery much’) the ICTs mfrastructure of the E.S5.Br.d are mainly female prmary
school teachers, having performed at least five years of teaching service in this
specific school. Male teachers make different evaluations of ICTs infrastructure in
E 5. Br3 than their female colleagues; this tendency actually reflects the differsnt
notion each side has about what is the best way to effectively use ICTs in the
educational process and what possibilities and advantages emerge from the abowve
use. Indesd, men's habitus has proved to be more striclly connecied wih the use of
machinery and technology [37] and ICTs.

The following resulits derved from the answers that primary cycle teachers gave
to an open question regarding ICT mfrastructure shorages in E.S Br.d as well as the
obstacles to the utdzation of ICTs in teachng:

& significant part of the sample (15 teachers, 34.8%) thinks that the
reinforcement of the ICTs infrastructure in the primary cycle classrooms is necessany.

1 would appreciste to have some (4-5) computers in the classmoom for
educabion’ [Czech, primary school teacher, PhD, 48-50 years old, 3rd year mn the
E.5.Br.3).

Moreower, it = suggested that ICT infrastructure be meinforced m the
classrooms of the E.S.Br.:

We need more |CT resources both for children to wse e, cameras,
camcorders, microphones etc. and for the teachers' to supplement the interactve
whiteboard ie. visualzers' (Brtssh kindergarten teacher, 31-35 years old, Znd year in
the E.5.Br.2).
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12 teachers (44.1%%) present the problems that the primary cycle
students in the E.5.Br.3 face in the ICTs room. More specifically, they siress on the
need for a befter organization and management of the laboratory. For this to be
accomplished teachers having ICTs knowledge and skills of a different level need fo
collabiorate:

The ICT room needs to be organized and managed. There need to be a policy
on how to use computers and sawve work on the server. Computers are blocked, as
teachers sawve material on them' (Brtish, primary school teacher, M.Ed., 4145 years
old, Gth year m the E.5.Br.3).

The ICT laboratory needs both a renowation and an mprovement of its
infrastructure since there is not enough room for all the primary school students using
it:

‘Lack of Inguistic keyboards. Mumercus students work in the ICT room’
{Spanish, primary school teacher, M.Ed., 51-55 years old, $th year in the E.5.Br.31.

Furthermore, it was noted that the exsting |aboratory does not have either
the technical infrastructure or the hygenic conditions regquired:

The acoustics m the ICT room is temible and there s wery hot from the PCs.
ICT reom should be a room with WINDOWS, diferent fumiture and there should
be headphones for pupils to concentrate on the work” (Czech primary school teacher,
PhO, 28-20 years obd, 2nd year in the E.5.Br.3)

‘Computer rosm should better ventilated. PCs should be repaired and
updated” [British, English Language teacher, M_A., 45-50 year old, Gth year in the
E.5.Br.3).

Finally, ancther mportant issue that emerged was the insufficient techmical
support of the needs of both the computer laboratory and the teachers who face
difficulties in using ICTs in their classroom:

"The biggest obstacle is the fact that whensver we want new software nstalling
we can't do it owrsefves but must wait for a technician fo have hire. Also, we are not
allowed to have a spare set of printer inks. So if it runs out mid-lesson. That's it...
until the technician buys some more and comes to visit' (Brtish, French Language
teacher, M.A., 51-55 years old, Bth year in the E.5.Br.2).

Thus, it is obwious that the pimary cycle students of E.5 Br.2 face lack of
support when they use ICTs. That s why i is proposed that:

‘A full tme technician for the pimary school so that the problems of mk in
printers, speakers that don't work =tc. cowld be sorted ocwt quickly and efficiently’
(British, English Language teacher, 3540 years old, 2nd year in E.5.Br.3)L

Subsequently, those teachers who paricipated in this research  have
concluded that the culture related with the obligatory use of ICTs in the eweryday
teaching gets formulated on the basis of the European Schools syllabus as well as of
the interventions of those agents who paricipate in the fommuodation of the
educational reality of thewr school (nspectors, Director, parents, and students).
Howeewer, they highlight the fact that the fulflment of the pricrities for the use of
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ICTs set by the institubonal habitus of the European Schools is prevented, in the
case of primary oycle sector of ES.Br., by shorage of ICTs technical infrastruciure
n the ICTs room and the other classrooms, by the lack of proper hygienic
conditicns and the unsafe condiions under which students work in the ICTs room and
by the insufficient, according to their opinicn, ICT technical support.

4 CONCLUDING REMARKS

In this work, an attempt was made to explore the views about the use of ICTs
that teachers in the prmary cycle of the ESBr3 have, a school where, since
its establishment, educational culture has been associated with the use of ICTs
n everyday teaching. Howewer, ICTs constitute an element of the instiutional habitus
of this specific school, which is being protected from the interventSions of the
European Schools' Inspectors  and  the Directors [1,2). Moreower, the
afprementioned culfure gets meinforced and meproduced through the ntervention of
both parents and students, since ICTs are an element of their own habitus. It is
worih noting that the families of these students belong to the upper middle dass, as
they are officers of the EU, which promotes through its policy the creation of a
European society and of the economy of knowledge [31.40].

The most important findings of this study are shortly as follows:

It seems that in general educators like to use ICTs in teaching, as they
were familiar with ICTs on the grounds that they are part of their habsus [5,7]. Yet,
they do realize that the insttutional framework of the Ewopean Schools” operation
[2,38] forces them to use ICTs i teaching.

= Those who know well (or very well) how to use ICTs feel more confident
themselves than the others when using them and they also fesl that ther using
ICTs in the classroom is being accepted with pleasure by the swdents' parents.
This finding reveals that these teachers hawve positve disposiions on wsing ICTs
[10,35], kecause their habitus mcludes the ICTs and it cormesponds fo the cultural
capital of the powerful European social. poliical and financial groups [7.B] that
define the current educational policy on Eurcpean Schools [36.40).

It is mainky the Internet and to a lesser degree the educabonal
software that are wsed to support the teachers’ educational work in ESBri It s
obwvicus that the teachers paricipated in this research are more familiar with the use
of Intemet than the educational software. on the grounds that it is significant part of
their habitus on ICTs [5,28].

Almost all the educators in E.5.Br.3 requested seminars and traming
an [CTs in ander for them to be able to better adapt to the reguests of their school's
culture. Thus, the nstitwtonal habites of Eurcpean School that is mcomporated o
its educational practices [2,3,14.19,36] affects the teaching staff's consciousness and
makes it realize the necessity for in-semice traiming on 1CTs [17]. Consequently, the
nstitutional habites in E.5.Br. leads to the adjustment of teachers’ habitus [23,35] in
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order to try to gain the necessary knowledpge on ICTs that will gwe them the
capability to fulfil better their teaching duties.

. Educators think that on the one hand, the medium-gquality ICTs
nfrastructure is not sufficient for their teaching nesds and on the other hand, that
working conditions i the |ICTs room are wnhealthful for the students. This fact
weakens the instiutional habitus of the ICTs in the primary cycle of ES.Br.3. Thus,
educators think that what needs it be done is renforcement of the ICTs
nfrastructure in primary cycle classrooms, expansion and better organization of the
facilities in the |CTs rooms, and prowvision of technical support both i the
Computers Laboratory and o themselves when they find problems in using ICTs in
the classrooms.

In concheding. we believe that a research should be conducted among all
European Schools regarding the ulilization of ICTs i the teaching process. This
research will record the prevailing trends almost 15 years after the new syllabus
for ICTs was adopted in these schools.
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